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Illinois Reads Curriculum Plan -- Illinois Reads Books 

 

Introductory Information 

Submitted by Justyna Matejaszczyk (Loyola University Chicago) 

Title of Book This Journal Belongs to Ratchet by Nancy J. Cavanaugh 

Title of Unit This Journal Belongs to Ratchet Unit 

Grade level (interest) 5
th

 Grade level (interest) 5
th

 

Lexile Level 830L Lexile Level 830L 

A. Purpose for 

Instruction/ Essential 

Questions 

The purpose for this unit is to provide supplementary activities and lessons that will provide authentic and 

engaging learning experiences for all students. Students will be exposed to a variety of reading strategies 

they can use before, during, and after reading to aid with their comprehension, including questioning, 

inferring, visualizing, and determining importance. Additionally, engaging in these various lessons will help 

to motivate and capture students’ interest as they read This Journal Belongs to Ratchet because they are 

interactive in their nature.  

Essential Questions:  

 What do characters’ interactions with one another tell us about them/their personalities? 

 What can a good reader do when they realize they no longer know what’s happening while reading? 

 How do we know what we should do in a situation when our gut tells us to do one thing but our 

mind tells us to do something else?  

 How can a writer write a really strong opinion piece of writing? 

 

     B. Alignment to the depth of the Common Core – Standards addressed and assessed 

CCSS ELA Standards  1. Lesson 1:  CCSS.ELA-Literacy.RL.5.2 Determine a theme of a story, drama, or poem from details in 

the text, including how characters in a story or drama respond to challenges or how the speaker in a 

poem reflects upon a topic; summarize the text  

2. Lesson 2: CCSS.ELA-Literacy.RL.5.3: Compare and contrast two or more characters, settings, or 

events in a story or drama, drawing on specific details in the text (e.g., how characters interact)  

3. Lesson 3: CCSS.ELA-Literacy.RL.5.1 Quote accurately from a text when explaining what the text 

says explicitly and when drawing inferences from the text 

4. Lesson 4: CCSS.ELA-Literacy.W.5.1. Write opinion pieces on topics or texts, supporting a point of 
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view with reasons and information. 
 

 

C. Student Learning Outcomes – Targeted standards in Student Friendly Language 

1. Lesson 1: Students will be able to summarize the text using the questioning strategy.  

2. Lesson 2: Students will be able to use details in the book to show the similarities and differences between Evan and Hunter.  

3. Lesson 3: Students will be able to accurately quote from the book when explaining the mental picture they created. 

4. Lesson 4: Students will be able to write an opinion piece with specific reasons supporting a particular point of view.  

       

 D. Text Sections to be read closely with plans to support reading and discussion 

1. Lesson 1: Pages 1-13 (first 6 chapters) 

2. Lesson 2: Any scene with Evan and Hunter, including pages 65-66, 90-91, 96-98, 126-127, 160-162, 201-202, 227, 239-240 

3. Lesson 3: Pages 63-64 (whole group instruction). Students will be able to pick passages they believe evoke imagery (for work 

completed individually). Possible passages include: pages 22-23, 58-59, 62, 86, 92-93, 143-145, 183 

4. Lesson 4: Pages will vary depending on the questions students choose to focus on. Not all pages will be read closely, these 

pages are meant to help guide students in finding evidence when forming and supporting their opinion:  

a. Passages relating to Ratchet opening the mystery box: pages 56-59, 94-95, 100-101, 122-123, 134-135, 140, 177-178, 

185-186, 196-198 

b. Passages relating to Hunter and Ratchet’s friendship: pages 91, 97-98, 120-121, 126-128, 130-131, 148-150, 155, 161-

163, 175-176, 201-203, 209-210, 219-221, 226-228 

c. Passages relating to Ratchet finding out the truth about her mom: 204-208, 211-212, 214, 234-237, 303 

d. Passages relating to the preservation/destruction of the park: 77-78, 83-84, 147, 159, 190-193, 199-200, 215, 224, 232-

233, 241-243, 246-249, 251-262, 279-282 

e. Passages relating to Ratchet’s dad: pages 3-5, 7, 17-18, 20-21, 24-25, 26, 33-35, 45-48, 63-65, 72-73, 100-102, 107-

109, 114-115, 138, 140, 151, 170-171, 222-223, 238-239, 273-275, 286, 291, 296-299 

 

Academic Language to be 

supported at word, syntax 

and discourse levels 

Summary/summarize, compare, contrast, visualizing, mental images, opinion, point of view, 

inferring/inference, questioning 

 

 

Vocabulary 

Tier 2 Words 

Fan belt, environment, colossal, global warming  
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Tier 3 Words 

 

 Environmentalist, hangnails, torque wrench, ozone layer, acidification  

 

Bloom’s Levels Addressed: (Check all that apply) 

 Remembering 

 Understanding      

 Applying                                                                                                                                       

 Analyzing 

 Evaluating 

 Creating 

 

          E.  Instructional Supports 

Research Based 

Strategies 

1. Lesson 1: Questioning—students will keep a log of questions as they read This Journal Belongs to Ratchet. 

This strategy is intended for students to actively think while reading the book. Generating these questions 

while reading and revisiting them to see which can be answered after reading a particular section of the book 

will aid students’ comprehension of the text by providing greater clarify of the events taking place.  

2. Lesson 2: Inferring—students will look in the text to see what is explicitly stated about two characters in the 

book (i.e. Hunter and Evan) to compare and contrast them. Students will then generate inferences about 

these characters/their personalities based off what they’re explicitly told.  

3. Lesson 3: Visualizing—while reading the book, students will be encouraged to create mental images to help 

them understand and keep track of the events being described in the book as there are few illustrations. 

Students won’t simply be visualizing, but will using all 5 of their senses to better comprehend the text.  

4. Lesson 4: Determining Importance—after finishing the book, students will write an opinion piece in which 

they have to take a stance supporting a particular point of view. The strategy of determining importance will 

help ensure students select a debatable topic of upmost importance to them. This strategy will also aid 

students in developing strong opinion pieces by ensuring each of the reasons students use to justify the 

position they take actually is important. 

 

Smartboard 

Strategies 

Smartboard document is attached as PDF below and images of each activity are included in the procedures for each 

lesson below.   

 

        F. Assessment (Align to Section B) 

Formative 1. Lesson 1: Informal check for understanding at the end of the lesson—students will be asked to rate their 
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level of comfort with creating a summary (scale of 1-5 using their fingers) and how well they understand 

the content of the book in the first 6 chapters thus far (using a thumbs up/middle/down) (linked to  

CCSS.ELA-Literacy.RL.5.2). Teacher may also choose to keep anecdotal records of conversations students 

have with one another as they work.  

2. Lesson 2: Exit slip—students will be given an exit slip at the end of the lesson with 2 short passages from 

the book. Each passage will relate to/describe a different character. Students should identify what they 

explicitly know about each character, based off the passage, and identify a similarity and/or difference 

between the characters based on what they’re explicitly told (linked to CCSS.ELA-Literacy.RL.5.3). 

Teacher can also choose to keep anecdotal records of student conversations while students collaborate.  

3. Lesson 3: Exit slip— students will be provided a short passage from the book with an empty space to draw 

their visualization. After drawing, students will explain in short sentences/bullet points how the text helped 

them make inferences, which students then used to visualize the various aspects of their drawings using 

various senses (linked to CCSS.ELA-Literacy.RL.5.1).  

4. Lesson 4: Students will use a graphic organizer to help them write a one to two paragraph short response to 

the question they selected, allowing me to see if students expressed an opinion and supported their point of 

view with specific reasons and information (linked to CCSS.ELA-Literacy.W.5.1). Teacher will also listen 

to students talk with one another while they work and keep anecdotal records of conversations students are 

having with one another as they work. 

  

Summative Students will write a letter to Ratchet, the main character in This Journal Belongs to Ratchet. In this letter, students 

will share with Ratchet their personal opinions about the different writing styles she used to tell her story (This 

Journal Belongs to Ratchet is written in several different writing styles, including free verse poetry, letter of 

complaint, step-by-step instructions, friendly letter, etc.). In particular, students will review the book and select their 

favorite style of writing that Ratchet uses and try to convince her that she should have used this one style for all of 

her journal entries. Students will make an argument for why they believe that writing style is the most effective 

writing style, using specific reasons and information to support their opinion. In this letter, students will first 

identify their favorite writing style used by Ratchet in the book. Students will research about the writing style they 

chose (i.e. what characterizes the writing style/what are the strengths and weaknesses of the writing style) and 

explain to Ratchet what they learned about the writing style from their research. Students should also identify those 

characteristics in Ratchet’s piece of writing (this isn’t necessary to include in the letter). Students will then explain 

to Ratchet that they loved this writing style so much that they wanted to try writing about something from their lives 

in this writing style. Students will create their own piece of writing in the style they selected (topics students can 

write about include: their most embarrassing moment, their favorite holiday memory, or a time they vividly 
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Procedure  

Lesson One 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Learning Outcome: Students will be able to summarize the text using the questioning strategy.  

 

Common Core State Standard: CCSS.ELA-Literacy.RL.5.2 Determine a theme of a story, drama, or poem from 

details in the text, including how characters in a story or drama respond to challenges or how the speaker in a poem 

reflects upon a topic; summarize the text. 

 

Materials: This Journal Belongs to Ratchet by Nancy J. Cavanaugh, Smartboard activity for answering questions, 

Smartboard activity to summarize the chapters, students’ readers notebooks 

 

Procedure: 

1. Begin by introducing the book This Journal Belongs to Ratchet by Nancy J. Cavanaugh to students. 

2. Have students flip through various pages of the book. What do you predict that this book might be about? 

Whose story are we going to read? 

3. Once all students have made predictions, begin to tell students that today they’re going to read the first 6 

chapters of the book. 

4. Explain that while students are reading the chapters, they should record any and all questions that come to their 

minds in their readers’ notebooks. These questions can be anything from clarification questions when things 

don’t make sense to questions a student is wondering about. 

5. Inform students that after they read the first 6 chapters (pages 1-13), as a class, they will generate a summary of 

what has occurred thus far (using a Smartboard activity). 

6. In addition to clarification and wondering questions, encourage students to write questions that will help them 

write a summary at the end (questions relating to who, what, where, when, and why). 

7. Guide students through reading the first 6 chapters of the book, pausing after every few pages to give students 

the opportunity to jot down any questions they may be thinking about. 

remember doing something for the first time). Students should include their piece of writing in their letter to Ratchet 

because Ratchet will want to see how she inspired students’ work! Students should then identify all the 

characteristics of the writing style in the piece of writing they produce (not necessary to include in the letter). 

Lastly, students should help Ratchet understand why this specific style of writing allowed them to better tell their 

story than a different style of writing would have. In the same way, students are arguing that the writing style 

they’re researching should have been the only style Ratchet used to tell her story, but students are expected to give 

2-3 reasons as to why and how using only this writing style would have helped tell Ratchet’s entire story better than 

it was told based on what students find in their research.  

http://www.corestandards.org/ELA-Literacy/RL/5/2/
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8. Students can share out their questions to the whole class, allowing the teacher to generate a compilation of all 

the questions students have asked in a Smartboard activity to be used after reading. 

9. Continue reading the book until the first 6 chapters have been read. 

10. After reading, introduce the concept of thick and thin questions to students. 

11. Thick questions are large global questions that may not necessarily have one straightforward answer. These 

questions often address large, universal concepts. What kind of words might these questions begin with? 

12. Thin questions are smaller clarification questions used to clarify confusion or understand words that can be 

answered with a one-word response.  

13. Once students know this, have them sort their questions into either thick or thin questions so students can see 

the types of questions they’re asking. 

14. After this activity, students will be expected to ask both thin and thick questions while reading the remainder of 

the book in their readers’ notebooks. 

15. Once all students have finished sorting their questions, redirect students’ attention to the Smartboard activity 

(where all of the questions students have generated should be inputted). 

16. After reading the first 6 chapters, review all of the questions asked and allow students to see which questions 

they can answer, which questions they can’t answer, and which questions they need more information to be 

able to answer. 

17. Allow students to come up to the Smartboard, one at a time for each of the questions, and drag the checkmark 

under the “Yes” column if the question can be answered. If it can be answered, students should also write the 

answer on the Smartboard in the next column.  

18. Students should drag the red “X” to the “No” column if the question can’t be answered. 

19. Students should drag the yellow dot to the “Not yet” column if students need more information to be able to 

answer the question (as students continue reading the book—the “Not yet” category should be revisited because 

students will likely be able to answer the questions as they acquire new knowledge from the book. 

20. Now that students have been introduce to the book and know the main character, remind students that they will 

be summarizing what they have just read. 

21. If needed, review what a summary is and how to write one with students. 

22. This summary will focus on who, what, where, when, and why in the context of the book. Remind students that 

they may not know all of these aspects of the book yet since it’s still the beginning, but we will summarize 

using this criteria based off what we do know. 

23. Ask students to turn-and-talk to a partner and identify the 5 W’s (who, what where, when, and why). Remind 

students’ that they should use the information gained from the questions they were keeping track of while 

reading to help them remember what was happening.  
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Smartboard 

pages: 

24. After students have finished discussing with their partners, have a couple groups share out to the whole class 

and generate a class summary based off what students have said. 

25.  Then redirect students’ attention to the next Smartboard activity. This activity has a serious of statements 

written from the first 6 chapters of the book, and when put together in chronological order, will summarize 

what students have read up to that point. 

26. All students will work in pairs or small groups to order the events at their desks first and when all groups think 

they know the correct order of events, then students can come up to the Smartboard and put the statements in 

order. 

27. After students check their work and the sequence is correct, the summary generated on the Smartboard activity 

can be compared to the class summary that was generated via students working in partners/small groups to see 

what was similar and different about the two. 

28. Administer a quick informal check for understanding to assess students’ level of comfort with creating a 

summary (scale 1-5 using their fingers, 1=very comfortable) and their understanding of the first 6 chapters of 

the book with a thumbs up/middle/down (up=perfectly clear). 

 

Smartboard page used for questioning (throughout the entirety of the book reading process, but begun in this 

lesson): 
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Smartboard page used to summarize the first 6 chapters: 

 
 

Procedure  

Lesson Two   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Learning Outcome: Students will be able to use details in the book to show the similarities and differences 

between Evan and Hunter. 

 

Common Core State Standard: CCSS.ELA-Literacy.RL.5.3: Compare and contrast two or more characters, 

settings, or events in a story or drama, drawing on specific details in the text (e.g., how characters interact). 

 

Materials: 

 This Journal Belongs to Ratchet by Nancy J. Cavanaugh, Smartboard activity (Venn diagram), students’ 

reader’s notebooks, graphic organizer of character traits for each of the 4 characters  

 

Procedure: 

1. Preface: While students have been reading this book, in addition to keeping a log of their questions, students 

have also been recording character traits for various characters in the book, including Ratchet, RD (Ratchet’s 

dad), Hunter, and Evan. The notes students keep about each of the characters are up to individual discretion; 

however, students should focus on something relating to the character’s interests and dislikes, the character’s 

personality, how the character interacts with other characters, and how or if the character has changed over the 

http://www.corestandards.org/ELA-Literacy/RL/5/3/
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course of the book). There is an example of a graphic organizer students can use to help guide them at the 

bottom of this document. 

2. Begin this lesson by briefly reviewing key elements of the book and students’ own feelings towards it.  

3. For instance, ask Who are the characters we’ve been introduced to so far? 

4. What are the relationships between the characters we’ve met? 

5. Which characters do you like and which do you dislike? How come? 

6.  What problems have we seen characters face? Have there been any attempts to solve them? 

7. Once students have been reminded of all the events that have taken place up until the point they’ve just read, 

they can be introduced to today’s lesson.  

8. Now students aren’t going to compare and contrast two characters from the book: Evan and Hunter. 

9. The class will be broken up into 4 groups. Each group will be responsible for a different element to compare 

and contrast between the two characters. 

a. Group 1 will compare and contrast the character’s interests and dislikes. 

b. Group 2 will compare and contrast the character’s actions. 

c. Group 3 will compare and contrast the things the characters say. 

d. Group 4 will compare and contrast the way the characters act toward other characters.  

10. Instruct each group to find to find specific details in the text to support their points for each character. 

11. After the group finds all the explicit details from the text about their topic, ask the group to think about what 

they can infer about either character based off what they were explicitly told in the book. 

a. For example, Hunter submitted Ratchet’s essay into a contest for her (explicit action found in the 

book on page 227), so we can infer that Hunter enjoys doing nice things for his friends.   

12. Once all groups are finished with their individual topics, regroup as a whole class and have each team share out 

what they talked about.  

13. As each team shares, fill in their responses into the interactive Smartboard activity of the Venn diagram 

(“label” button is infinitely cloned so the teacher/students can add as many traits as possible). 

14. When all teams are finished sharing, bring students’ attention to the character traits listed at the bottom of the 

Venn diagram (during this activity they would have been covered so students couldn’t see them). 

15. What do you notice about these character traits? Are they the same as the ones we came up with or are there a 

few different ones? 

16. If there are different ones, discuss them and then allow students to put them on the appropriate sides in the 

Venn diagram. 

17. Conclude lesson with an exit slip—students will be given 2 short passages from the book. Each passage will 

relate to/describe a different character. Students should identify what they explicitly know about each character, 
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Smartboard 

page: 

based off the passage, and identify a similarity and/or difference between the characters based on what they’re 

explicitly told (applying what they were practicing in this lesson to a new scenario).  
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Procedure  

Lesson Three  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Learning Outcome: Students will be able to accurately quote from the book when explaining the mental picture 

they created. 

 

Common Core State Standard: CCSS.ELA-Literacy.RL.5.1 Quote accurately from a text when explaining what 

the text says explicitly and when drawing inferences from the text. 

 

Materials: 

 This Journal Belongs to Ratchet by Nancy J. Cavanaugh, Smartboard activity on visualizing, graphic 

organizers for visualizing, students’ reader’s notebooks 

 

Procedure:  

1. Begin the lesson by asking What do you think good readers do when they realize they no longer know 

what’s happening while they’re reading? 

2. Guide students to understand that there are various strategies they can use to help them understand what’s 

happening in a text if they get lost or confused. 

3. One of these strategies is visualizing—not just regular visualizing, but using all 5 of our senses to create 

mental pictures in our minds while we read. Today we’re going to practice doing that.  

4. What are all 5 of our senses again? 

5. Tell students that we’re going to read a passage on pages 63 and 64 of the book together, but we should be 

thinking about what we can see, hear, feel, taste, and touch as we read the passage. 

6. Pull up the Smartboard activity and read the passage with students. 

7. The passage is as follows: "That's when Dad came squealing around the corner in his 1981 diesel Rabbit 

(real rabbits are quiet, cute, and cuddly; but there's nothing quiet, cute, or cuddly about Dad's piece of junk 

car.) The squealing noise came from the loose fan belt he never bothered to fix. If it weren't for the fire, we 

would've smelled Dad coming before we heard him. To keep the environment cleaner, Dad had converted 

his car to run on [recycled] vegetable oil... so he spread the tasty aroma of fried chicken wings wherever he 

went" (pg. 63-64). 

8. Next, allow students to engage with the Smartboard activity one sense at a time. 

a. Based off this passage, what am I able to hear? Give students a moment to look through the pictures 

at the bottom of the activity (each are infinitely clone because a few of the pictures could be grouped 

in multiple senses). Student should be able to match the images of the squealing car and the loose fan 

belt from the images with the hearing sense. 

9. Next ask, Based off what’s explicitly stated in the book, what can I infer about the situation or the car? 

http://www.corestandards.org/ELA-Literacy/RL/5/1/
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Smartboard 

page: 

10. After students match as many pictures as they believe fit with the sense, students will write 1-2 sentences 

explaining what in the text allowed them to visualize or make the inference, using the writing prompt: The 

text said “_________” (pg. ___), so I was able to visualize/infer ________________. 

a. Example: The text said “that’s when Dad came squealing around the corner” (pg. 63), so I was able 

to visualize Ratchet’s dad driving in an old, squeaky car because I could hear it too. 

b. Example: The text said “there's nothing quiet, cute, or cuddly about Dad's piece of junk car” (pg. 63), 

so I was able to see and hear Ratchet’s dad driving down the street in his old car; since his car is old 

and makes noise, I was able to infer that driving in it probably wouldn’t be comfortable because it 

might be a bumpy and smelly ride.  

11. After matching all the images with the 5 senses from this passage and quoting the specific sections of the 

passage that enabled students to use their various senses, students will pick a new passage from the book on 

their own. 

12. With the passage they picked individually, students will complete a graphic organizer (attached at the 

bottom of this document), which asks students to do a similar activity as what we did together on the 

Smartboard.  

13. Conclude lesson with an exit slip—students will be provided a short passage from the book with an empty 

space to draw their visualization. After drawing, students will explain in short sentences/bullet points how 

the text helped them make inferences, which students then used to visualize the various aspects of their 

drawings using various senses.  
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Procedure 

Lesson Four 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Learning Outcome: Students will be able to write an opinion piece with specific reasons supporting a particular 

point of view.  

 

Common Core State Standard: CCSS.ELA-Literacy.W.5.1. Write opinion pieces on topics or texts, supporting a 

point of view with reasons and information.  

 

Materials: 

 This Journal Belongs to Ratchet by Nancy J. Cavanaugh, Smart Board activity of the adapted Discussion 

Web, adapted Discussion Web graphic organizers for each student, student’s writer’s notebook  

 

Procedure: 

1. If needed, review opinion writing with students (characteristics of opinion writing). 

a. Who remembers some characteristics of opinion writing? 

b. What should a writer use in their piece of opinion writing to support their argument? 

2. Introduce today’s lesson by overviewing what students will be doing: 

a. Students will write opinion pieces in which they have to take a stance in support of or against a 

question based on the book This Journal Belongs to Ratchet and use specific details and reasons to 

support their opinion.  

3. Students will have several prompts they can choose from, including: 

a. Was it right for Ratchet to open the mystery box? Why or why not?  

b. Was Hunter a good friend to Ratchet? Why or why not? 

c. Should Ratchet’s dad have told her the truth about her mom sooner? Why or why not? 

d. Should Moss Park have been destroyed and turned into a mall? Why or why not? 

e. Is Ratchet’s dad a good dad? Why or why not? 

4. Choose one of the prompts to work through as a whole class, to help students see how they should approach 

opinion writing, using the Smartboard activity. The teacher should model what this activity will look like using 

an interactive Smart Board activity of an adaptation of the Discussion Web (adapted from Alvermann, D.E. 

(1991). The Discussion Web: A graphic aid for learning across the curriculum. The Reading Teacher, 45, 92-

99.). 

5. The Smartboard activity example uses the question “Should Ratchet’s dad have told her the truth about her 

mom sooner? Why or why not?” 

6. Divide the class in half and assign each side a position. One half of the class will be arguing that Ratchet’s dad 
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should have told her the truth sooner (“yes”) and the other half will be arguing that Ratchet’s dad shouldn’t 

have told her sooner (“no”). 

7. Because we aim to have an equal number of reasons on both sides, instruct groups to brainstorm at least 3 

reasons, but no more than 5. 

8. As students collaborate with one another, facilitate discussions and ensure students use their book to pull 

specific reasons and information to support their stance. Teacher should keep anecdotal records of student 

conversations as a type of formative assessment to inform teaching at a later time.  

9. Once the two groups have generated the sufficient number of reasons, have groups share out the reasons and 

information they used from the book, one at a time, in a mini debate-like format. 

10. As each group shares out a reason, the teacher or a student can add a “reason label” (infinitely cloned) to the 

appropriate columns in the Smartboard activity and type in the reason students verbalized (or students from 

each side of the argument can come up to the Smartboard and type their reason). 

11. Once all the reasons, for both sides, are typed up on the Smartboard activity, ask students to sort through the 

reasons and determine the importance of each reason (1=most important, 5=least important). 

12. Remind students that if they’re going to express an opinion about something, they should use strong reasons 

and information to support their opinion. 

13. Once all reasons have been provided from the “yes” and “no” stances, try to come to a class consensus. Ask 

students about what they truly think about the question, since they were previously assigned a position. 

a. Did anyone on the “yes” team actually believe Ratchet’s dad shouldn’t have told her the truth about 

her mom sooner? 

b. Did anyone on the “no” team actually think Ratchet’s dad should have told her the truth about her 

mom sooner? 

14. After doing an example as a whole class with this question, have students read through the remaining options 

ask students to determine the importance to them personally of each of these 4 topics.  

15. After determining the importance of each of the questions, students should likely choose to respond to the 

question they personally believe to be most important, as it’ll be easier to find reasons and details to support 

their opinions, but students will also be more personally invested in this process as the question is one they 

deem important.  

16. After students select the question they want to respond to, they will complete a graphic organizer for their 

question, similar to the activity the class did on the Smartboard, to organize their thinking and show potential 

reasons for both sides of the question. 

17. After brainstorming several reasons for the “yes” stance and for the “no” stance, students should review each of 

their reasons and determine the importance of each reason (1=most important). 
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Smartboard 

page: 

18. When determining the importance of each reason to justify the position students take, remind students that if 

the reasons they use to support their argument aren’t important, they likely won’t write very strong opinion 

pieces. 

19. Students should review each of their reasons and come to a consensus/answer the question, based off the 

strongest reasons they’ve generated. 

20. To conclude, students will write a one to two paragraph short response, in which they’ll restate the question and 

their personal opinion/response to the question, and then answer the question using the most important reasons 

and details they generated from the book to support their opinion.  
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Original Graphic Organizer Referenced in Lesson 2: 

Students would use this graphic organizer throughout the reading of the book and add on to it whenever they deem fit/whenever the 

characters appear in the scene. The mostly complete graphic organizers will help students in lesson 2.   
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Original Graphic Organizer Students will Use in Lesson 3: 
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Lesson 4 Graphic Organizer: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Adapted from Alvermann, D.E. (1991). The Discussion Web: A graphic aid for learning across the curriculum. The Reading Teacher, 

45, 92-99.) 
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Question 
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Yes

No

Not 
yet

Our 
Questions

YES! No
Not yet‐‐we need 
more informationOur answer

Can we answer our questions?

Example: Why is the 
main character's 
nickname Ratchet?

Example: How 
did Ratchet's mom 

die?

Lesson 1

Because a ratchet is a tool that 
makes mechanical work easier, 
just like Ratchet makes her 
dad's life easier by helping him
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Summarize Chapters 1-6 Lesson 1
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Complete the venn diagram.

EvanHunterLabel

Accepted Ratchet's helpLikes building thingsLikes cars Wouldn't accept Ratchet's help

Made rude comments to Ratchet Was Ratchet's first real friend Submitted  Ratchet's essay for a contest

Made rude comments about Ratchet's dad Took a class about how to build gocarts

Lesson 2

Made Ratchet a CD
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"That's when Dad came squealing around the corner in his 1981 diesel Rabbit ﴾real rabbits are quiet, cute, and 
cuddly; but there's nothing quiet, cute, or cuddly about Dad's piece of junk car.﴿ The squealing noise came from 
the loose fan belt he never bothered to fix. If it weren't for the fire, we would've smelled Dad coming before we 
heard him. To keep the environment cleaner, Dad had converted his car to run on [recycled] vegetable oil... so 

he spread the tasty aroma of fried chicken wings wherever he went" ﴾pg. 6364﴿.

Lesson 3

What do I hear? What do I see?What can I touch?

What do I smell?What do I taste?

What mental images are you creating?
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Lesson 4

 Reason Labels

Should Ratchet’s 
dad have told her 
the truth about her 
mom sooner? Why 

or why not?

YES NO

How important is the reason?

1

4 5

32
1= The MOST important 
reason/most likely to 

strengthen my argument

5= The least important 
reason/won't help my 

argument

1 2 3

4 5
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